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PREFACE
S

exual violence is pervasive in Canada and around the world. Putting
an end to sexual violence requires changes in both attitudes and behaviours, and educators have a key role to play in laying the foundation for those
changes. Drawing the Line on Sexual Violence was written by Ontario educators in collaboration with White Ribbon to support teachers in raising awareness among their students about topics relating to sexual violence prevention.
This guide presents engaging lessons that draw on expectations from various
subjects in the Ontario curriculum to address topics such as consent, healthy
relationships, and the role of bystanders in sexual violence prevention in ways
that are appropriate to the ages and stages of development of both elementary
and secondary students.
To be effective, education about sexual violence has to take a dual approach. Students need to develop their awareness of the importance of responding to instances of sexual violence, and each lesson plan in this guide
addresses the questions of why, when, and how student bystanders should
respond to sexual violence. In addition, educators must take a proactive approach, teaching students about healthy, respectful relationships. Research
has shown that respectful, considerate, and prosocial behaviours must be
nurtured and taught at a young age; and, according to the Ontario Ministry
of Education, “the most effective way to enable all students to learn about
healthy and respectful relationships is through the school curriculum.”1 Drawing the Line on Sexual Violence supports teachers in helping younger students
develop basic skills for healthy relationships, including skills related to safety,
communication, and demonstrating respect for themselves and others, as well
as in helping older students build their understanding of healthy relationships,
consent, and conflict management. In the lessons in this guide, students learn
about self and others, relationships, personal safety, and decision making – all
of which play a crucial role in healthy relationships and sexual
violence prevention.

Ontario Ministry of Education, Shaping a Culture of Respect in Our Schools: Promoting Safe and
Healthy Relationships. Safe Schools Action Team Report on Gender-based Violence, Homophobia,
Sexual Harassment, and Inappropriate Sexual Behaviour in Schools (Toronto: Author, 2008), p. 11.
1
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The Ontario curriculum provides multiple opportunities for teachers to
integrate education on sexual violence prevention and healthy relationships
in their lessons. Many of the lesson plans in this guide uses a cross-curricular
approach, providing opportunities for students to apply critical-thinking and
problem-solving strategies in a variety of contexts. The real-life scenarios
that provide the foundation for the lesson plans will engage students and
promote discussion of a range of topics related to sexual violence prevention.
Although the lesson plans have been designed to be age appropriate and sensitive to issues of intersectionality, the topics and themes they explore
should be addressed with sensitivity and respect for individual differences.

PREFACE

> SUBSCRIBE to the Draw the
Line Educators’ Newsletter to
learn more about new resources,
professional development
worshops in your regions, and
the Draw the Line Sexual
Violence Prevention Awards
http://eepurl.com/cWEBW9
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SEXUAL VIOLENCE
PREVENTION IN ONTARIO:
AN INTRODUCTION

1.1 Why We Need to Draw the Line

G

ender-based violence, including sexual violence and harassment, is
pervasive in our society. Although men and boys experience sexual violence, most of its victims are women and girls. Violence against women
and girls occurs in frightening numbers throughout the world,
regardless of ethnicity, religion, and class.
Sexual violence occurs in every city and
community across Ontario and across our
country. One in three Canadian women will
experience some form of sexual assault in
her lifetime.

To eradicate violence against girls and women,
we must understand its root causes. Gender-based
violence, including sexual violence and harassment,
arises from toxic attitudes and behaviours rooted
in sexism, misogyny, and hypermasculinity. It is
supported by rape culture – the implicit or explicit
normalization and trivialization of male sexual
violence and victim blaming in social practices,
institutions, and media images.1
Because of the pervasiveness of such attitudes,
all girls and women are at risk of sexual violence,
but some are at greater risk than others. As we discuss below, an individual’s unique circumstances
of power, privilege, and identity can contribute to
the risk of their being the target of sexual violence.

GENDER-BASED VIOLENCE includes any form
of behaviour – including psychological, physical, and sexual behaviour – that is based on an
individual’s gender and is intended to control,
humiliate, or harm the individual.
SEXUAL VIOLENCE is a subset of genderbased violence. It refers to the coercion of
someone into unwanted sexual activity without
their consent. Coercion can include physical
force, intimidation, threats, or blackmail.
GENDER refers to socially constructed ideas
of what it means to be male or female. Gender
may or may not reflect the social expectations
associated with a person’s sex assigned at birth.
Gender can be conceptualized not as a binary
(man/woman) but rather as a spectrum that
encompasses a rich blend of biology,
gender identity (one’s sense of being female,
male, both, or neither), and gender expression
(the way in which individuals express their
gender identity to others).

Sexual violence can and must be eradicated. We must work together to
make our communities safer. To end sexual violence, we must not simply
react to it but prevent it. To do so, we need to change attitudes and behaviours
1
Ontario, It’s Never Okay: An Action Plan to Stop Sexual Violence and Harassment (Toronto: Author,
2015), p. 9, https://www.ontario.ca/document/action-plan-stop-sexual-violence-and-harassment

7

and create a consent culture. The role of education is critical in bringing about
such change, as attitudes and behaviours that contribute to sexual violence
take root at an early age. Although we need to educate all students about the
risk of sexual violence, and about ways to prevent it, we also need to focus on
the attitudes and behaviour of boys and men.
SEXUAL VIOLENCE

Most violence against women is committed by men. Although the majorPREVENTION IN
ity of men do not condone violence against women, all men have a role and
ONTARIO:
2
responsibility in ending it. Moreover, social change on the issue of sexual
AN INTRODUCTION
violence and harassment cannot be realized in isolation from other issues of
gender inequality,3 and gender equality cannot be
achieved without the involvement of men and
WHITE RIBBON primarily, but not exclusively,
boys. Drawing the Line on Sexual Violence is one
works with individuals who identify as men and
of several initiatives that recognize the imporboys to prevent violence against individuals who
tance of both the role of education and the role
identify as women and girls. Throughout this
of men and boys in ending sexual violence. In
document, the terms men and boys are used
the following section, we briefly describe some
to refer to any individuals who identify as such
of the initiatives and campaigns of particularly
regardless of social expectations associated with
relevance to this guide.
the sex they were assigned at birth, and the terms
1.2 Sexual Violence
Prevention Initiatives
White Ribbon
White Ribbon is the world’s largest movement of
men and boys working to end violence against
women and girls and to promote gender equality, healthy relationships, and a new vision of
masculinity. The movement began in 1991, with
the request that men wear white ribbons as a
pledge to never commit, condone, or remain
silent about violence against women and girls.
Since then, the initiative has spread to over 65
countries.

women and girls are used to refer to any individuals who identify as such. Nevertheless, White
Ribbon recognizes that gender is a spectrum and
that the gender binary (man/woman) does not
reflect everyone’s experience and gender identity.
Furthermore, White Ribbon acknowledges that
transgender individuals and those who do not
identify within the gender binary face additional
discrimination and have a greater than average
risk of experiencing gender-based violence. We
encourage teachers, when using this guide, to
consider the ways in which gender-based violence affects genderqueer* people, as well as
cisgender** women and girls.
To facilitate such approaches, a number of the
Draw the Line scenario cards featured in this
guide use gender-neutral pronouns (they/their/
them) when referring to the individual being,
or at risk of being, victimized.

2
Todd Minerson et al., Issue Brief: Engaging Men and Boys to Reduce and Prevent Gender-Based
Violence (Status of Women Canada, 2011), pp. 2, 4, 12, http://www.whiteribbon.ca/engaging-menand-boys-to-reduce-and-prevent-gbv/
3
Ontario, It’s Never Okay, p. 34.
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White Ribbon works to examine the root
Educators may wish to consult Egale Canada
causes of gender-based and sexual violence and
Human Rights Trust’s Draw the Line – Against
create a cultural shift that will lead to a future
Transphobic Violence for additional classroom
without violence. It envisions a masculinity that
resources at egale.ca/portfolio/draw-the-line/.
embodies the best qualities of being human.
Through education, awareness raising, outreach,
* GENDERQUEER refers to gender identity
technical assistance, capacity building, partnerand/or expression that may not correspond with
ships, and creative campaigns, White Ribbon
social and cultural expectations. Genderqueer inis helping create tools, strategies, and models
dividuals may reject the gender binary, move bethat challenge negative concepts of manhood
tween genders, or identify with multiple genders.
and inspire men to understand and embrace
** CISGENDER refers to gender identity that
the incredible potential they have to be a part
corresponds with the sex assigned to an
of positive change. White Ribbon believes that
individual at birth.
men and boys are part of the solution to sexual
violence and part of a future that is safe and equitable for all people.
Drawing the Line on Sexual Violence is a reflection of White Ribbon’s commitment to education and awareness raising. This guide is a result of a partnership between White Ribbon and Ontario educators to support teachers
across the province in addressing in the classroom the prevention of
gender-based and sexual violence.
Draw the Line
Draw the Line is an interactive campaign whose purpose is to engage Ontarians in a dialogue about sexual violence and to empower them to make a difference in their communities. It is a bystander-focused campaign that encourages those who witness sexual violence to consider the ways in which their
presence and actions can interrupt and/or prevent these incidents. To that
end, it has developed tools and strategies that can be used to equip bystanders
with the awareness and skills they need to challenge sexism and acts of sexual
violence and to intervene safely and effectively.
One such tool is the Draw the Line cards/posters that serve as the basis for
the lesson plans in this guide. Each card focuses on a particular act of sexual
violence or harassment, providing information that bystanders need to intervene when they witness such situations. (Section 4.1 provides a more complete description of these cards and how they can be used in the classroom
to address issues related to sexual violence and harassment, including how
student bystanders can respond.)

9

It Starts with You – It Stays with Him
White Ribbon’s It Starts with You – It Stays with Him initiative encourages
men to be positive role models for the boys in their lives. The It Starts with
You website provides a variety of tools and resources to help fathers, teachers,
coaches, and other male leaders teach boys about consent, healthy relationships, respectful communication, and setting and respecting boundaries. By
working together and by supporting the efforts of women and girls, men and
boys can help create a future where all genders are valued and all individuals
can live free from violence and inequality.

SEXUAL VIOLENCE
PREVENTION IN
ONTARIO:
AN INTRODUCTION

Male educators can share with their students the value of equal, healthy relationships and can model ways to help prevent sexual violence. They can talk
about specific things men can do to end violence, such as practising consent;
challenging exploitative, sexist, and homophobic language; and speaking out
against sexual violence. They have an opportunity to be inspiring role models
for the boys they educate. We encourage male educators to embrace this role
and support the women who are working towards a more equitable society.
It’s Never Okay
It’s Never Okay is an action plan created by the Ontario government to end
sexual violence and harassment. It recognizes that we all share a responsibility
for stopping sexual violence. The action plan emphasizes the importance of
education and awareness raising in order to change the attitudes and behaviours that contribute to such violence. Among the many initiatives of this
action plan is a commitment to helping students at both the elementary and
secondary levels gain a deeper understanding of issues related to sexual violence and its prevention. In addition, the action plan commits to developing
resources for teachers so they can better support their students in developing
the knowledge and skills they need to build healthy relationships and prevent
sexual violence.
Draw the Line – It Starts with You:
Sexual Violence Prevention in Ontario’s Education Sector
Schools are in a privileged position to educate youth about healthy relationships, consent, healthy and equitable gender norms, and sexual violence prevention. Draw the Line – It Starts with You is an initiative funded under the
It’s Never Okay action plan to provide educators with the tools and resources
they need in order to support students in learning about issues relating to the
prevention of sexual violence and harassment.

10

The Draw the Line – It Starts with You initiative includes the following
tools and resources:
Scenario cards/posters to be used in the classroom to prompt conversations
around issues of sexual violence prevention (seven scenarios were developed
for the secondary classroom);

SEXUAL VIOLENCE
PREVENTION IN
ONTARIO:
AN INTRODUCTION

ELEMENTARY
SCENARIOS

TOP LEFT:
Stalking/criminal
harassment
TOP RIGHT:
Inappropriate
touching

BOTTOM LEFT:
Cybersexual violence

BOTTOM RIGHT:
Alcohol-facilitated
sexual assault
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SECONDARY
SCENARIOS
TOP LEFT:
Alcohol-facilitated
sexual assault
TOP RIGHT:
Cybersexual violence

BOTTOM LEFT:
Sexual assault by
a person of authority

BOTTOM RIGHT:
Sexual violence by
a person of authority
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SEXUAL VIOLENCE
PREVENTION IN
ONTARIO:
AN INTRODUCTION

SECONDARY
SCENARIOS (cont’d)

TOP LEFT:
Stalking/criminal
harassment
TOP RIGHT:
Workplace
sexual harassment

BOTTOM LEFT:
Sexual exploitation

To download or order free Draw the Line
cards or posters, go to www.dtl.whiteribbon.ca
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The It Starts with You - It Stays with Him website, which contains
testimonies and stories, tips, activities, and e-learning modules
(available at www.itstartswithyou.ca);
Professional development workshops (conducted between fall 2017 and
fall 2018) to help educators make the best use of the initiative’s tools and resources in the classroom and to raise awareness about the role men and boys
can play in promoting awareness about consent and ending sexual violence;
Draw the Line Sexual Violence Prevention Awards for educators,
students, and members of the school community in recognition of exceptional efforts in the education sector;

SEXUAL VIOLENCE
PREVENTION IN
ONTARIO:
AN INTRODUCTION

Drawing the Line on Sexual Violence. This guide is issued in two volumes,
one for educators at the elementary level, which includes lesson plans
for students in Grades 1–8, and the other for educators at the secondary level,
with lesson plans for students in Grades 9–12. The volumes provide guidance for teachers on how to develop age-appropriate lessons on preventing
sexual violence that are tied explicitly to the Ontario curriculum. As will be
discussed in more detail in section 4, the lesson plans are designed to foster
discussion of the pervasiveness of sexual violence and to provide strategies for
bystanders to intervene safely and effectively to prevent sexual violence
and harassment.
Both guides also include the following materials:
tCBDLHSPVOEJOGPSNBUJPOPOHFOEFSCBTFEWJPMFODF JODMVEJOHTFYVBM
violence and harassment;
tJOGPSNBUJPOBCPVUUIFJNQPSUBOUJTTVFPGDPOTFOU
tTUSBUFHJFTUPFOHBHFTUVEFOUCZTUBOEFST
tBHMPTTBSZPGLFZUFSNT
tSFTPVSDFTUPTVQQPSUTFYVBMWJPMFODFTVSWJWPSTBOEGPSUIPTFXIPXJTI
to learn more about sexual violence prevention;
tJOGPSNBUJPOBCPVUUIFJNQPSUBODFPG BOEBHVJEFUPEFWFMPQJOH 
classroom agreements;
tJOGPSNBUJPOBCPVUFEVDBUPSTPCMJHBUJPOUPSFQPSUDIJMEBCVTF

Make sure to celebrate change makers in your community! Nominate a
colleague, a student, a parent, or yourself for a Draw the Line Sexual
Violence Prevention Award. Recipients will be announced in November 2017,
May 2018, and November 2018. Visit www.dtl.whiteribbon.ca for more info.
14

Using an Intersectional Approach for Sexual Violence Prevention
Intersectionality is an important factor to consider in any discussions of gender-based and sexual violence prevention. In order to effectively prevent and
respond to gender-based violence, it is necessary to consider how complex
identities and experiences of oppression affect every survivor and perpetrator.
The Draw the Line campaign and Drawing the Line on Sexual Violence use an
intersectional approach, recognizing that the overlapping of various forces
can create additional risk factors for particular individuals. Individuals who
experience multiple forms of oppression have a higher than average risk of
being the victim of sexual violence.

SEXUAL VIOLENCE
PREVENTION IN
ONTARIO:
AN INTRODUCTION

To use an intersectional approach to understand an individual’s unique
circumstances, it is necessary to examine how that individual’s experience
is shaped by 1) their various social identities, 2) the systems of oppression
that operate in their society, and 3) the intersection of those social
identities and systems of oppression.
Social identities are defined by the groups and communities to which an
individual belongs. Social identities are multidimensional and are determined
by many factors, including a person’s race/ethnicity, gender, socio-economic
status, sexuality, age, ability, education, and religion.
Systems of oppression arise from structural forces, such as the economic,
political, and education system, that create and reinforce discrimination
and inequalities in any given society.
Systems of oppression include racism,
INTERSECTIONALITY can be defined as the “overlapping,
gender inequality, heterosexism, class
in the context of an individual or group, of two or more
stratification, ableism.
prohibited grounds of discrimination under the Ontario
The intersection – or interaction –
of an individual’s various identities
and a society’s multiple forms of
oppression shapes that individual’s
experiences on a daily basis.4

Human Rights Code, or other factors, which may result
in additional biases or barriers to equity for that individual
or group.” (Ontario Ministry of Education, Equity and Inclusive Education
in Ontario Schools: Guidelines for Policy Development and Implementation
(Toronto, 2014), p. 88)

In the present context, it is important to be aware of how these intersections can contribute to a group’s or individual’s risk of sexual violence (see
section 2.2). An intersectional approach also highlights the fact that men’s
Centre for Research and Education on Violence against Women and Children, “Intersectionality,”
Learning Network Newsletter 15; Olena Hankivsky, Intersectionality 101, Institute for Intersectionality
Research and Policy, 2014, pp. 2–3, http://vawforum-cwr.ca/sites/default/files/attachments/intersectionallity_101.pdf

4
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Children’s Unique Circumstances of Power,
Privilege, and Identity5
Immigration Systems
Child Welfare System
Foster Care System
Education System
Globalization
Legal System
Colonization
Capitalism
Economy
Politics
War
Sexism
Racism
Ageism
Ableism
Classism
Transphobia
Homophobia
Heterosexism
Discrimination
Ethnocentrism
Social Exclusion
Race/Ethnicity
Family Structure
Socioeconomic Status
Religion
Developmental Level
Age
Indigeneity

Gender
Geographic Location
Peer Pressure
Spirituality
Citizenship Status
Parental Characteristics
Refugee Status
(e.g. substance abuse)
Disability

Gender Identity
Sexual Orentation

Food/Housing Insecurity

attitudes towards sexual violence and violent behaviours are shaped by their
gender, race/ethnicity, class, as well as other factors. It is important to be
aware of how a bystander’s social identities and experiences of privilege or discrimination can affect their ability to respond to or prevent sexual violence.
More generally, educators can apply an intersectional approach in their
teaching and recognize that children are shaped by unique circumstances
that affect their privilege, oppression, and social identities. An understanding
of intersectionality contributes to awareness of the diversity and varied
experiences of children and will lead to the development of more effective
responses that can address the needs of all children.
5

Centre for Research and Education on Violence against Women and Children, “Intersectionality,” p. 5.
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2

GENDER-BASED AND
SEXUAL VIOLENCE:
A PROFILE

2.1 The Numbers

I

n 2014, for the first time, women in Canada experienced higher rates of
violent victimization than men (85 violent incidents per thousand for women compared to 67 per thousand for men).6 Although rates for some violent
crimes against women, such as attempted murder and physical assault, have
decreased in recent years, the rate of sexual assault has not.
The statistics related to sexual violence against women are staggering:
t&BDIZFBS JO$BOBEB BQQSPYJNBUFMZŠŢŜ ŜŜŜXPNFOBSFTFYVBMMZ
assaulted, although only a fraction of them report the assault to the police.7

THERE ARE 460,000
SEXUAL ASSAULTS IN
CANADA EVERY YEAR.

OUT OF EVERY 1,000 SEXUAL ASSAULTS:

3 LEAD TO CONVICTION.

33 ARE REPORTED TO POLICE.
29 ARE REPORTED AS A CRIME.
12 HAVE CHARGES LAID. 6 ARE PROSECUTED.
997 ASSAILANTS WALK FREE.

Canada, House of Commons, Taking Action to End Violence against Young Women and Girls in Canada,
Report of the Standing Committee on the Status of Women (Ottawa: Author, 2017), p. 3, http://www.
parl.gc.ca/Content/HOC/Committee/421/FEWO/Reports/RP8823562/421_FEWO_Rpt07_PDF/421_
FEWO_Rpt07-e.pdf
7
Holly Johnson, “Limits of a Criminal Justice Response” (University of Ottawa, 2012), https://www.stjornarradid.is/media/innanrikisraduneyti-media/media/frettir-2012/holly_20.01.12.pdf
6
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t0OFJOUISFF$BOBEJBOXPNFOXJMMFYQFSJFODFTPNFGPSNPGTFYVBM
assault in her lifetime.8
Gender-based violence disproportionately affects women and girls:
t8PNFOBSFŝŝUJNFTNPSFMJLFMZUIBONFOUPCFUIFWJDUJN
of sexual offences.9
t.PSFUIBOBRVBSUFS ŞţŰ PG$BOBEJBOXPNFOTUBUFEUIFZIBECFFO
victimized as a child. Women were significantly more likely than men
ŠŠŰDPNQBSFEUPŝŢŰ UPIBWFFYQFSJFODFEQIZTJDBMBCVTFEVSJOHUIFJS
childhood at the hands of a family member.10
t3BUFTPGWJPMFOUWJDUJNJ[BUJPOUIBUXFSFSFQPSUFEUPUIFQPMJDFXFSFPWFS
ŞŜŰIJHIFSGPSHJSMTUIBOGPSCPZT11

GENDER-BASED AND
SEXUAL VIOENCE:
A PROFILE

Women also experience alarming levels of domestic violence. Approximately every six days, a woman in Canada is killed by her current or former
intimate partner.12 Women are far more prone than men to be victims of
domestic violence, and the level of violence directed at them is greater.
t.FOBSFNPSFMJLFMZUPJOJUJBUFWJPMFODF XIJMFXPNFOBSFNPSFMJLFMZ
to use violence in self-defence.
t'FNBMFWJDUJNTPGWJPMFODFBUUIFIBOETPGUIFJSJOUJNBUFQBSUOFSTBSF
twice as likely to be physically injured, three times as likely to experience
disruptions to their daily lives, and nearly seven times as likely to fear for
their lives as male victims of such violence.
tŠšŰPGUIFWJPMFOUDSJNFTBHBJOTUXPNFOBSFQFSQFUSBUFECZ
an intimate partner.13
Most men do not perpetrate or condone violence against women. HowFWFS NFOBSFSFTQPOTJCMFGPSťťŰPGUIFTFYVBMBTTBVMUTBOEŤşŰPGUIFWJPMFOU
crimes against women that have been reported to the police.14 Men and male
ZPVUITBSFSFTQPOTJCMFGPSţťŰPGUIFWJPMFOUDSJNFTBHBJOTUHJSMTVOEFSUIF
age of 12; one-third of these perpetrators are under the age of 18.15
Canadian Centre for Justice Statistics, Measuring Violence against Women: Statistical Trends (Ottawa:
Minister of Industry, 2006), pp. 8, 24, http://www.statcan.gc.ca/pub/85-570-x/85-570-x2006001-eng.pdf
9
Canadian Centre for Justice Statistics, Measuring Violence against Women: Statistical Trends (Ottawa:
Minister of Industry, 2013), p. 8, http://www.statcan.gc.ca/pub/85-002-x/2013001/article/11766-eng.pdf
10
Canada, Taking Action to End Violence against Young Women and Girls, p. 4.
11
Ibid.
12
Canadian Women’s Foundation, “Fact Sheet: Moving Women Out of Violence” (April 2014), pp. 2,
5–6; Canadian Centre for Justice Statistics, Measuring Violence against Women (2013), p. 9,
http://www.canadianwomen.org/sites/canadianwomen.org/files//FactSheet-VAWandDV_19_08_2016_
formatted_0.pdf
13
Canadian Centre for Justice Statistics, Measuring Violence against Women (2013), p. 14.
14
Ontario, It’s Never Okay, p. 8; Canadian Centre for Justice Statistics Measuring Violence against
Women (2013), p. 8.
15
Canadian Centre for Justice Statistics Measuring Violence against Women (2013), p. 15.
8
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2.2 Risk Factors and Intersectionality
Being young is a consistent risk factor for gender-based violence. Female
youth (that is, girls 12–17 years old) are twice as likely as adult women to be
victims of sexual violence. Among youth, girls are more susceptible to abuse,
assault, and sexual coercion than boys.
t'FNBMFZPVUIBSFFJHIUUJNFTNPSFMJLFMZUIBONBMFZPVUIUPCFUIF
victim of sexual assault or other sexual offences.16
t:PVOHXPNFOCFUXFFOUIFBHFTPGŝšBOEŝťFYQFSJFODFUFOUJNFTNPSF
violence in intimate relationships than young men.17
tŠşŰPGBMMJODJEFOUTPGEBUJOHWJPMFODFPDDVSBNPOHUIFŝšoŞŠBHFHSPVQ
tŞţŰPG(SBEFŝŝGFNBMFTUVEFOUTSFQPSUIBWJOHCFFOQSFTTVSFEUPFOHBHF
in some sort of sexual behaviour against their will.
tŝšŰPG(SBEFŝŝGFNBMFTUVEFOUTSFQPSUIBWJOHIBEPSBMTFYJOPSEFSUP
avoid having intercourse.18
tşŢŰPGCPZTBOEŠŢŰPGHJSMTJO(SBEFťSFQPSUIBWJOHCFFOUIFUBSHFUPG
unwanted sexual comments, jokes, gestures, or looks. By Grade 11, the rate
had declined significantly for boys but remained consistent for girls.19

GENDER-BASED AND
SEXUAL VIOENCE:
A PROFILE

The vast majority of youth who have been abused or assaulted know the
perpetrator.20 Given this fact, educators and others working with youth on
issues relating to violence, including gender-based violence, need to approach
the subject with sensitivity and understanding.
Individuals who face more than one form of discrimination – including
individuals who are transgender or Indigenous or who have a disability – are
at a greater risk of experiencing gender-based violence.
tŞŜŰPGUSBOT0OUBSJBOTSFQPSUFEIBWJOHCFFOUIFUBSHFUPGQIZTJDBM
or sexual assaults.
tţŜŰPG$BOBEJBOUSBOTZPVUI ŝŠoŞšZFBSTPME IBWFFYQFSJFODFE
sexual harassment.21
tćFSBUFPGTFMGSFQPSUFEWJPMFOUWJDUJNJ[BUJPOPG*OEJHFOPVTXPNFOJO
Canada is 2.5 times higher than the rate for non-Indigenous women.
Ibid., p. 16.
Tina Hotton Mahony, “Police-reported Dating Violence in Canada,” Juristat (Summer 2010),
http://www.statcan.gc.ca/pub/85-002-x/2010002/article/11242-eng.htm
18
Ontario Ministry of Education, Shaping a Culture of Respect in Our Schools, p. 6.
19
Ibid.
20
Maire Sinha, “Family Violence in Canada: A Statistical Profile,” Juristat (June 2013): 61.
http://www.statcan.gc.ca/pub/85-002-x/2013001/article/11805-eng.pdf
21
Egale Canada Human Rights Trust, Draw the Line – Against Transphobic Violence: A Guide for Educators
Working with Youth to Support Bystander Intervention in Transphobic and Sexual Violence (Toronto:
Author, 2015), pp. 2–3, https://egale.ca/portfolio/draw-the-line/
16
17

19

t*ODBTFTPGEPNFTUJDWJPMFODF JOKVSZJTNPSFQSFWBMFOUBNPOH*OEJHFOPVT
WJDUJNTšťŰPG*OEJHFOPVTXPNFOSFQPSUFEJOKVSZBSJTJOHGSPNEPNFTUJD
WJPMFODF XIJMFŠŝŰPGOPO*OEJHFOPVTXPNFOSFQPSUFETVDIJOKVSZ22
t"DDPSEJOHUPUIF3$.1 ŝ ŝŤŝ*OEJHFOPVTXPNFOXFOUNJTTJOHPSXFSF
murdered in Canada between 1980 and 2012. However, according to
grassroots organizations, this number is much higher, with estimates
closer to 4,000.23
t8PNFOXJUIQIZTJDBMBOEDPHOJUJWFJNQBJSNFOUTBSFUISFFUJNFTNPSF
likely to be coerced into sexual activity than women without
such disabilities.24
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2.3 Effects of Sexual Violence
Not all survivors of sexual violence react in the same way. Nevertheless, all
sexual violence has negative effects. Sexual assault often has important emotional consequences: almost nine out of ten survivors report having been
affected emotionally. One quarter of sexual assault survivors have difficulty
carrying out everyday activities. Common effects include nightmares, feeling
constantly on guard, feeling numb or detached from others, trying hard not
to think about the assault, and trying to avoid situations that could trigger
memories of the incident – all signs that can point to post-traumatic stress
disorder (PTSD), which is associated with impaired physical health, decreased quality of life, and increased mortality.25
For female youth, the effects of sexual violence include risk-taking behaviours and mental health issues, such as younger age of first voluntary intercourse, higher rates of depression and suicidal ideation, and other self-harming behaviours such as self-mutilation and eating disorders.26

Canadian Centre for Justice Statistics. Measuring Violence against Women (2013), p. 19.
Canadian Women’s Foundation, “Fact Sheet: Moving Women Out of Violence” (April 2014), p. 2.
24
Ontario, It’s Never Okay, p. 15.
25
Canadian Centre for Justice Statistics, Self-reported Sexual Assault in Canada, 2014 (Ottawa: Minister
of Industry, 2017), pp. 14–16, http://www.statcan.gc.ca/pub/85-002-x/2017001/article/14842-eng.pdf
26
M. Kaufman, “Care of the Adolescent Sexual Assault Victim,” Pediatrics 122, no. 2 (2008): 464.
22
23
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2.4 Why Survivors Do Not Disclose or Report
Many victims of sexual violence choose not to disclose or report the violence
to the authorities. There are several, often overlapping, reasons for this:
Lack of knowledge::PVOHWJDUJNTNBZIBWFEJďDVMUZJEFOUJGZJOHJODJdents as sexual violence. In cases where the victim knows the perpetrator,
assumptions that relationships should be based on mutual care and trust can
make it difficult for the victims to label behaviour as assault, even when it
violates their sexual integrity. Also, victims may not recognize an incident as
sexual assault because of common misconceptions surrounding such violence
– for example, “sexual assault is most often committed by strangers or most
likely to occur in dark, dangerous places” and “if the victim doesn’t scream
or fight back, it can’t be assault.” (See Appendix E for some common myths
around sexual assault.)
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Self-blame: Survivors may blame themselves for the assault. The victimblaming reflexes embedded in our culture, such as commenting on a victim’s
clothing or consumption of alcohol, may lead survivors to think that the assault was, in part, their fault.
Shame: Survivors may feel ashamed as a result of sexual violence. They
may also fear judgment from their friends and family, health care practitioners, and/or the justice system.
Trauma: Survivors often suffer from psychological and emotional challenges, including post-traumatic stress disorder, depression, anxiety, shame,
fear, and self-blame, all of which make reporting difficult.
Fear:$MPTFUPŤŜŰPGTVSWJWPSTPGTFYVBMBTTBVMUTLOPXUIFQFSQFUSBUPS 
who can be an intimate partner, a family member, a friend, or an acquaintance. In such situations, survivors may fear that they will not be believed or
that they will face reprisals if they report the assault. Survivors who have been
assaulted by someone they know may fear being ostracized or losing financial
support, or they may fear for the safety of their families and friends.
Difficult legal process: Survivors may not be familiar with their rights,
especially if they are young or belong to linguistic minorities. For members of
communities that have strained relationships with the police – including sex
workers and members of Indigenous, racialized, and LGBTQ communties – a
21

lack of trust may deter them from reporting the assault. In addition, the court
process is difficult for survivors, who are often subjected to victim blaming
by the defence in an attempt to undermine their credibility. Survivors can
be re-traumatized, as they are required to retell their experience in explicit
detail. Furthermore, the rate of conviction for sexual assault is very low: 3 out
of 1,000 (see the infographic in section 2.1). Survivors’ physical and emotional
recovery process is often separate from the legal process.27
It is important to believe and support survivors, regardless of their reaction
to the assault and their decision about whether to report. False reports – that
is, malicious or mistaken reports – of sexual assault are uncommon, between
ŞBOEŤŰ BDDPSEJOHUPSFTFBSDIGSPNUIF6OJUFE4UBUFTBOE(SFBU#SJUBJO28
Individuals do not lie about being sexually assaulted in greater numbers than
people lie about other crimes. Moreover, given that sexual assault is one of
the most underreported crimes, with only one in ten assaults being reported
to the authorities, false reports are, in fact, statistically negligible. Survivors
may recant their statements as a result of the drawn-out legal process, inadequate support, pressure from the perpetrator and his supporters, and/or fear
PGSFUBMJBUJPO:FU BSFDBOUBUJPOEPFTOPUNFBOUIBUUIFWJPMFOUBDUEJEOPU
take place: more often than not, it may mean that the victim did not have the
resources or support necessary to move forward with legal proceedings.29

Femifesto, Use the Right Words: Media Reporting on Sexual Violence in Canada (Author, 2015), pp.
42–44; Draw the Line, User Guide (Author, 2012), pp. 17–18, http://www.femifesto.ca/wp-content/uploads/2015/12/UseTheRightWords-Single-Dec3.pdf
28
L. Baker, M. Campbell, and A.-L. Straatman, Overcoming Barriers and Enhancing Supportive Responses: The Research on Sexual Violence against Women (London, ON: Centre for Research and
Education on Violence against Women and Children, Western University, 2012), pp. 16–17. Robyn
Doolittle, “Unfounded: Why Police Dismiss 1 in 5 Sexual Assault Claims as Baseless,” Globe and Mail,
February 3, 2017.
29
Femifesto, Use the Right Words, pp. 40–41.
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3

RESPONDING TO
GENDER-BASED AND
SEXUAL VIOLENCE

T

here are many things that we, as individuals and as a society, can do to improve the way we respond to gender-based and sexual violence. Effective
responses can help reduce the incidence of such violence. Drawing the Line on
Sexual Violence focuses on two interrelated strategies for improving responses
to sexual violence: raising awareness among young people through education,
and helping bystanders, including male bystanders, develop the skills they
need to intervene safely and effectively to prevent sexual violence
and support survivors.

3.1 Engaging Male Bystanders

STRENGTH-BASED MESSAGING focuses on
the positive roles men and boys can play to
promote gender equality and prevent genderbased violence. A strength-based approach is a
more effective way of fostering men’s involvement and ownership of the issue than messaging that relies on shame, guilt, or fear. Aspirational and positive messaging encourages men
to see themselves as part of the solution and
to become allies to end gender inequality and
violence against women. This approach enables more meaningful and long-term changes
in attitudes and behaviours.

The engagement and response of bystanders,
including male bystanders, is a key to preventing
sexual violence. Engaging men and boys in the prevention of such violence requires strength-based
and positive messaging. Exploring the benefits of
gender equality – including improved relationships, a healthier and non-violent sense of self, and
healthier, more flexible masculine norms – can
help men and boys see that gender equality
has positive results for all. Rigid gender norms
MJNJUFWFSZPOF6TJOHBTUSFOHUICBTFEBQQSPBDI
increases the interest of men and boys in the issue,
inspires them to take emotional ownership of gender
equality, and encourages them to promote healthy masculinities
in all facets of their lives.30

As we have seen, the Draw the Line initiative highlights how bystanders –
including male bystanders – can have a positive impact in responding to and
preventing sexual violence. This initiative, including the Draw the Line cards/
posters that are featured in lesson plans presented in this guide, explores concrete ways in which male bystanders can prevent violence
and support survivors.

30

National Community of Practice, Toolkit (2016), http://www.canpreventgbv.ca/
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We encourage men, and particularly male educators, to take a stand
against sexual violence. Actions might include the following:
Believe: ćJTJTTVFJTSFBM#FMJFWFTVSWJWPSTFYQFSJFODFT:PVSTVQQPSUXJMM
make a difference.
Trust your gut: Don’t walk on by if you witness harassment or an assault
on the street or anywhere else: assess the risk, then, as appropriate, intervene
to defuse the situation. If you need to, ask for help, including by calling 911.
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Offer support: Ask if you can help people who have experienced violence and
then connect them to support services. Help the organizations that support survivors of violence. (See Appendix A for information on resources and supports.)
It starts with you: Lead by example. Question your own attitudes and behaviours and how they may disrespect or harm women. Sexist language and
street harassment all contribute to a culture of violence.
Visit www.itstartswithyou.ca
It stays with him: Be a role model. Talk to your family, friends, co-workers,
and students about the roles they can play in ending violence against women.
Challenge the men and boys in your life to make a difference.
Learn more and get involved: White Ribbon has all the resources you need
to get involved, raise awareness, and make a difference. Visit www.whiteribbon.ca.
Hypermasculinization and Gender-based Violence
Hypermasculinity, which is sometimes called toxic or hegemonic masculinity,
is a construction of manhood that resides in notions of dominance and superiority. It promotes narrow ideas of what it means to be a man: tough, strong,
self-reliant, and emotionless. Hypermasculinity teaches and encourages
boys and young men to devalue anyone or anything that exhibits so-called
feminine traits: it thus nourishes the roots of sexism and misogyny and also
of homophobia and transphobia. A hypermasculine perspective devalues
women and LGBTQ people, making them vulnerable to abuse, violence, and
harassment. Hypermasculinity is linked to violence against women, men, and
those who do not conform to gender norms. In addition, among male youth,
hypermasculinity is connected to poor academic performance, risk-taking
behaviours, reduced ability to identify and express emotions, lower coping
skills, and mental health issues. 31
24

We encourage all men and boys to challenge hypermasculinity. Healthy
masculinities are based on peaceful actions, equal power relations, and selfrespect. Adopting healthy masculinities is part of a change in social norms
that challenges male dominance and gender-based and sexual violence.
3.2 The Role of Education
Along with the engagement of men, awareness raising and education are
important strategies in preventing sexual violence. Teachers have a key role to
play in raising awareness among their students about issues related to sexual
violence.
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Sexual Violence Prevention Education:
A Key to Mental Health and Well-being
Too often, sexual violence remains a taboo subject in Ontario. This culture of
silence does not help young people: it leads survivors to believe that they are
alone – when they are not – and impedes their ability to seek the help they
need. Educating young people about sexual violence contributes to prevention in several ways:
tJUIFMQTZPVUIVOEFSTUBOEUIFJSSJHIUTBOEUIFMBXTHPWFSOJOHDPOTFOU
and sexual violence;
tJUFRVJQTZPVUIXJUIUIFTLJMMTUPDIBMMFOHFNZUITBCPVUTFYVBMWJPMFODF
tJUFEVDBUFTCZTUBOEFSTUPTQPUTFYVBMWJPMFODF JOUFSWFOFBQQSPQSJBUFMZ 
and support those affected;
tJUIFMQTFEVDBUPSTSFTQPOEUPEJTDMPTVSFTBOEEJSFDUTVSWJWPSTUP
appropriate supports.
:PVOHQFPQMFXIPIBWFFYQFSJFODFETFYVBMWJPMFODFBSFNPTUMJLFMZUP
disclose to a peer, a family member, or another person with whom they have
a pre-existing trusting relationship. It is crucial that schools foster an atmosphere of trust, providing a safe space in which students can have conversations about sexual violence and learn about how to prevent it.32

YWCA Culture Shift Project, Research Report: Addressing the Sexualization of Women and Girls
(Vancouver: YWCA Metro Vancouver, 2017), p. 6,
https://ywcavan.org/sites/default/files/resources/downloads/Culture-Shift-Research-Report-Final-WEB.pdf
32
OCRCC, White Ribbon, Ophea, and Egale Canada, Mental Health, Youth and Sexual Violence:
A FAQ (2017).
31
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It is important that educators do more than focus on responding to incidents of sexual violence. Taking a proactive and preventative approach – increasing awareness and teaching students about healthy relationships and
unsafe situations – ultimately will help stop sexual violence before it starts.
Such approaches also promote a positive school environment in which students can learn.33 Creating a supportive environment and providing adequate
responses to students’ concerns fosters students’ emotional growth and helps
to secure their future health and well-being.
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The following are some ways in which schools can demonstrate that they are
committed to supporting students who may need to talk about sexual violence:
tQPTUJOHUIFDPOUBDUJOGPSNBUJPOGPSMPDBMTFYVBMBTTBVMUTFSWJDFTBOEPUIFS
anonymous support services such as Kids Help Phone and BroTalk in
heavily frequented areas;
tQPTUJOHWJTVBMNBUFSJBMT TVDIBTUIFDraw the Line posters, that promote
prevention and that encourage students to speak to someone they trust;
tPSHBOJ[JOHQSFWFOUJPOBOEBXBSFOFTTSBJTJOHJOJUJBUJWFTBCPVUDPOTFOU 
healthy relationships, and sexual violence that engage all students.

MUTUAL: both parties have clearly agreed
ENTHUSIASTIC: there is desire and
excitement
ONGOING: it can be retracted at any time;
it is a process and it must be confirmed
every step of the way
SPECIFIC: it is clear what activity a person
is consenting to
VOLUNTARY: it is given freely, not under
pressure, and the person involved is the
one consenting
SOBER: the parties involved are not under
the influence of alcohol or drugs

AUTOMATIC: it has to be negotiated
each time, even in the context of
a relationship
A GREY AREA: only a voluntary, sober,
enthusiastic, mutual, and honest yes
means yes. If there is no yes, there
is no consent.

33
Ontario Ministry of Education “Progressive Discipline and Promoting Positive Student Behaviour,”
Policy/Program Memorandum No. 145, December 5, 2012, p. 4,
http://www.edu.gov.on.ca/extra/eng/ppm/145.pdf

CONSENT IS NOT

CONSENT IS

Consent and Healthy Relationships
Children should start to learn healthy relationship skills, including those related to the development of respect, empathy, and effective communication, at
a young age. Another key skill related to healthy relationship is the ability to
understand consent. In simple terms, consent is a mutual verbal, physical, and
emotional agreement that happens without manipulation, threats, or coercion.
In the context of sexual behaviour:
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The ability to understand and practise consent is critical for young people
if they are to navigate intimate relationships in a healthy and respectful way.
Practising consent requires good communication skills and respect for others’
boundaries. (See Appendix D for a guide to navigating consent.)
How to Talk about Consent without Directly Talking about Sexual Activity
Classroom discussions that directly address sexual activity may not be
appropriate with students under a certain age. In these cases, it is still possible
for educators to help students develop the communication and boundarysetting skills they will need to create healthy intimate relationships at a later
stage. One approach is that teachers can facilitate activities or discussions
that explore boundaries and consent in non-sexual contexts. For example, a
teacher could guide classroom discussions about how people need to ask permission to use other people’s belongings and how to set boundaries around
sharing possessions, holding hands, or hugging.34 Helping students develop
the habit of asking for permission and respecting the answer to the request
is crucial; such habits will help them develop healthy relationships and will
prevent sexual violence.

34

White Ribbon It Starts with You – It Stays with Him, www.itstartswithyou.ca
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4

DRAWING THE LINE
IN THE CLASSROOM

T

his section of Drawing the Line on Sexual Violence provides concrete examples of how teachers can support the development of healthy relationships
and contribute to preventing sexual violence. It highlights the importance of:
tDIBMMFOHJOHBOEDIBOHJOHBUUJUVEFT CFIBWJPVST BOEDPNNPOMZIFME
myths that perpetuate sexual violence;
tJODSFBTJOHTUVEFOUTBOEFEVDBUPSTJOEJWJEVBMBOEDPMMFDUJWFDBQBDJUZUP
understand the positive role they can play in preventing sexual violence
and promoting gender equality;
tJODSFBTJOHUIFDBQBDJUZPGCPZTBOENBMFFEVDBUPSTUPCFDPNFBHFOUTPG
change in their schools by being positive role models and active bystanders;
tTUSFOHUIFOJOHUIFDBQBDJUZPG0OUBSJPTFEVDBUJPOTZTUFN BDSPTTCPUIUIF
elementary and secondary sectors, to prevent sexual violence.

We hope that the tools and strategies in this section will help equip educators to discuss topics such as the root causes of gender inequality, healthy
relationships, sexual health and consent, and sexual violence and harassment
with their students.
This section provides specific activities that educators can use in the
classroom to integrate learning about issues related to gender-based and
sexual violence. After some general background in section 4.1, including
how to use the Draw the Line scenario cards, section 4.2 discusses some key
considerations for educators addressing these issues in the classroom, including how to respond if their students disclose abuse. Section 4.3 consists of
a “Curriculum Connections Chart” that identifies expectations in various
courses throughout the secondary curriculum that can support projects and
activities related to gender-based and sexual violence and harassment. Many
of these activities use the Draw the Line scenario cards to explore the role of
bystanders in reducing or preventing gender-based violence, but the chart
also provides a range of activities through which students can develop their
understanding of many aspects of gender-based and sexual violence, including healthy relationships and consent. Finally, section 4.4 comprises a series
of specific lesson plans that integrate the Draw the Line scenario cards with
expectations from selected courses in the secondary curriculum.
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4.1 Background Information for Teachers
"TXFIBWFTFFO BHFJTBSJTLGBDUPSGPSTFYVBMWJPMFODF:PVOH
Ontarians – especially girls and young women – have a much
higher than average risk of experiencing sexual violence (see the
discussion in section 2.2). Being proactive and helping students
develop the knowledge and skills they need to make informed
decisions related to healthy relationships can help prevent sexual violence, promote well-being, and create a positive school
environment.
Most of the lesson plans and some of the activities in the
Curriculum Connections Chart use the Draw the Line scenario
cards as tools for classroom discussions of gender-based and
sexual violence. The cards are meant to spark conversations on
the role bystanders can play in responding to and helping to prevent sexual
violence. The front of the card presents students with a situation inspired by
real-life events that they may encounter and asks them to consider how, as
bystanders, they would react to it. The back of the card (see following page)
highlights why the scenario is problematic and why it is important for bystanders to intervene, and it offers tips about realistic actions bystanders can
take to prevent or stop sexual violence.
When using the cards, educators should adopt an open-ended approach,
encouraging student dialogue and reflection, and providing opportunities
for students to make connections to their personal lives. Teachers may use
the lesson plans included in this guide or create their own activities. In both
cases, classroom activities should guide students through the exploration of
the feelings and reactions that these scenarios inspire, and should help them
understand how these feelings can contribute to their decision to take action –
PSOPUUPUBLFBDUJPOoJOUIBUHJWFOTJUVBUJPO6MUJNBUFMZ DMBTTSPPNBDUJWJUJFT
should not focus on instilling fear but rather on cultivating empathy for those
experiencing, or at risk of experiencing, sexual violence. When it comes to
sexual violence prevention, empathy is more effective than fear.
Educators should be aware that feelings, as well as boundaries, will vary
from person to person. Consequently, they should avoid identifying a specific
bystander response as the “correct” response to the situations in the Draw the
Line cards. In many cases, there is no “right” answer. It is appropriate – insofar
as the law allows – that bystander responses will vary, depending on factors
29

Why this
scenario is
problematic

Category
of sexual
violence
Why bystander
intervention
matters

When a
situation
requires
bystander
intervention

Strategies for
bystanders to
intervene
safely &
effectively

Draw The Line
campaign
information &
links to
additional
resources

such as age, ability, and safety considerations, as well as the victim’s wishes
and needs. Nevertheless, teachers should highlight for their students that
doing nothing and ignoring signs of sexual violence is not a neutral response;
it is harmful. Actions, even small ones such as checking in with the person
involved, can have great benefits. This is why bystander intervention matters.
Although the Draw the Line cards are designed to build on the prior
knowledge, personal experience, and skills that students bring to the classroom, not all students will share the same knowledge, experience, and skills
with respect to these topics. Therefore, we encourage teachers to adapt the
content of and activities identified on the cards, as well as the lesson plans
provided below, to meet their students’ diverse needs, interests, and abilities.
It is also important that teachers differentiate instruction and assessment to
meet the needs of all learners in the classroom.
30

Given the sensitive nature of the topic, educators should not insist that students participate in discussions if they appear reluctant to do so. Also, teachers should be aware that discussions of sexual violence may lead students who
have experienced such violence to disclose to a friend or to an adult they trust,
including an educator. Teachers should refamiliarize themselves with their
school policy on student safety and disclosure. Section 4.2 provides information for teachers on how to respond to a student who discloses abuse to them.
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The following are some tips for teachers on integrating the subject of
sexual violence prevention in the classroom.
t6TFBDPNCJOBUJPOPGTJOHMFHFOEFSBOENJYFEHFOEFSEJTDVTTJPOT
Single-gender discussions can sometimes allow for more honest exchanges.
For example, boys may talk more openly without girls present, and girls,
who are often less assertive than boys in the classroom, may be encouraged
to express themselves. On the other hand, mixed discussions are valuable
because they increase empathy for female victims of sexual violence.
t.BLFTFYVBMWJPMFODFQSFWFOUJPOQBSUPGSFHVMBSDMBTTSPPNMFTTPOTBOEBDUJWJUJFT
t$POOFDUBDUJWJUJFTUPTUVEFOUTMJWJOHTLJMMT BTPVUMJOFEJOUIF)FBMUIBOE
Physical Education curriculum, helping students to acquire “the living
skills needed to develop resilience and a secure identity and sense of self,
through opportunities to learn adaptive,
management, and coping skills, to practise
EMOTIONAL INTELLIGENCE is the capacity to
communication skills, to learn how to build
be aware of, control, and express one’s
relationships and interact positively with others,
emotions, and to handle interpersonal
and to learn how to use critical and creative
relationships judiciously and empathetically.
35
thinking processes.”
t*ODMVEFDSJUJDBMEJTDVTTJPOTPGHFOEFSOPSNT
and masculinity, and highlight similarities between men and women
(see, e.g., Lesson Plan I, Social Sciences and Humanities, Grade 11:
Exploring Gender Norms and Expectations).
t)FMQTUVEFOUTEFWFMPQUIFJSSFMBUJPOTIJQTLJMMT QBSUJDVMBSMZTLJMMTSFMBUFE
to consent, communication, and emotional intelligence.
t5PDPOWFZUIFJNQPSUBODFPGNFOTSPMFTJOTFYVBMWJPMFODFQSFWFOUJPO VTFB
strength-based approach and provide concrete examples of how men and
boys can be allies to women and girls and can respond as active bystanders.
t%SBXPODPNNVOJDBUJPODBNQBJHOTUIBUQSPWPLFDPOWFSTBUJPOT TVDIBT
the Draw the Line campaign.36
Ontario Ministry of Education The Ontario Curriculum, Grades 1–8: Health and Physical Education
(Revised) (Toronto: Author, 2015), p. 6, http://www.edu.gov.on.ca/eng/curriculum/elementary/health1to8.pdf
36
Rachel Jewkes, Michael Flood, and James Lang, “From Work with Men and Boys to Changes of Social
Norms and Reduction of Inequities in Gender Relations: A Conceptual Shift in Prevention of Violence
against Women and Girls,” Lancet 315 (2015): 1586–87.
35
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4.2 Discussing Sexual Violence Prevention in the Classroom
Every student has the right to learn in a safe, caring environment, free from
violence and harassment. It is important that educators keep this in mind
when discussing sexual violence with their students. The following
suggestions are ways in which teachers can prepare themselves and their
classroom for these discussions.
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Creating a Safe and Accepting Learning Environment
A safe and accepting learning environment is a prerequisite for having honest
discussions about sexual violence prevention. If there is no existing classroom
agreement that includes guidelines for respectful and safe discussions, teachers should consider creating one. (See Appendix B for tips about creating a
classroom agreement.) Where a classroom agreement already exists, teachers
may wish to review it with their students prior to sensitive discussions. In
all discussions, whether related to sexual violence or other issues, teachers
should be ready to challenge stereotypes and inappropriate language.
Teachers must prepare students before introducing content that could be
distressing to them. Students should be aware of what they can do if they
need to avoid the challenging content, and they should be encouraged to seek
support when necessary. Teaching about sexual violence prevention can be
approached from the perspective of empowering students to make decisions
regarding their well-being, which can increase their sense of safety. This approach also reduces potential stigma around mental health issues and leads to
increased trust and better communications between educators and students.
Focusing on the Bystander
It is important to focus the conversation on what bystanders can do to prevent
or interrupt sexual violence. This approach promotes discussions that shed
light on how sexual violence does not concern only survivors or perpetrators – it is an issue that concerns everyone. Activities that engage students as
potential allies – and not as potential victims or perpetrators – reduce defensiveness and victim-blaming attitudes, and they show that all members of the
community have a role to play in preventing violence.
Disclosure and Reporting
It is likely that there will be students in the classroom who are survivors of
sexual violence. Teachers, administrators, and other schools staff may wish to
32

prepare a plan that addresses how to respond to abuse disclosures from students, including information on supports available in the school. It is important that teachers do not feel that they are alone in taking on the responsibility
that comes with disclosures: they need to be supported by the school and the
board and to be aware of how they can refer students who need help to professionals. (See the information on referrals in Appendix A.) Ontario sexual
assault centres provide free counselling services and can attend classroom
discussions to support teachers and students.37
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Educators have a legal obligation to report suspected cases of abuse and
neglect to a children’s aid society if a child is or appears to be under the age of
16 (see Appendix C). Before speaking to an individual student about a potential disclosure, teachers need to make the student aware of this obligation and
explain the related limitations to confidentiality. This should be done in a way
that will not discourage a student from disclosing or seeking help. In addition,
teachers should consider the following suggestions when speaking with a
student who may wish to disclose:
t/PSNBMJ[FUIFFYQFSJFODFPGTFYVBMWJPMFODFCZQPJOUJOHPVUUIBUPOF
in three women and one in six men will experience sexual violence at
some point in their lives. Highlight that survivors are not alone and that
there are a variety of resources to help them when they are ready to talk.
t&YQMBJOUPUIFTUVEFOUXIBUXPVMEIBQQFOJGUIFZUBMLFEUPZPV*UJT
important that students understand that you have an obligation to make
sure that they are safe and that they can and should talk to you if they
want help. Students should understand the obligation to report, as
discussed above, but also that you will not share the information they
choose to confide in you with more adults than absolutely necessary. This
means that the information will be kept as confidential as possible, but
that it will need to be shared with a few key professionals. Ensure that
students understand that, if they confide that they are being harmed or at
risk of being harmed or harming others, you would have to report the
situation to child protection services. Do not make any promises with
respect to confidentiality that you cannot keep.
t(JWFTUVEFOUTUIFPQUJPOUPUBMLUPTPNFPOFBOPOZNPVTMZ4PNFUJNFT
survivors wish to disclose their experience but do not wish to take further
action at that particular time. Resources such as Kids Help Phone and
BroTalk give youth the option of talking to a counsellor anonymously (for
a list of these and other resources, see Appendix A).
t#FBXBSFUIBU BTZPVSSFQPSUJOHPGUIFEJTDMPTVSFNBZPDDVSXJUIPVUUIF
For information about your local sexual assault centre, visit the website
of the Ontario Coalition of Rape Crisis Centres, at http://www.sexualassaultsupport.ca/support
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survivor’s consent, the disclosure and reporting experience can be
traumatic. In such cases, be as supportive as you can, but let professionals
handle the situation.
If a student chooses to disclose their experience of sexual violence to a
teacher, the teacher needs to be prepared to listen and help. The following
are some suggestions for teachers in this situation:
t-JTUFOXJUIFNQBUIZBOESFTQFDU#FBXBSFPGBOESFTQFDUMJOHVJTUJD 
cultural, and religious beliefs and any other aspect of diversity that may be
connected to the student’s concerns.
t#FMJFWFUIFTUVEFOUBOEWBMJEBUFUIFJSGFFMJOHT:PVNJHIUSFTUBUFBOE
rephrase what the student is telling you to show that you are actively listening.
t4VQQPSUUIFTUVEFOUCZUFMMJOHUIFNUIBUUIFZBSFDPVSBHFPVTGPSTQFBLJOH
up, and reassure them that you are there to help them.
t3FTQFDUUIFTUVEFOUTXJTIFTBOEDIPJDFToJOTPGBSBTUIFMBXBOEZPVS
board allow you to. Do not tell the student what to do; do tell them that
you will support them regardless of their choices.
t3FTQFDUUIFTUVEFOUTQSJWBDZVOMFTTUIFZTQFDJĕDBMMZBVUIPSJ[FZPVUPUBML
about the situation with others.
t3FTQFDUUIFTUVEFOUTSFBDUJPOTBOETIPXFNQBUIZćFSFJTOPiSJHIUwXBZ
for victims to react to sexual violence.
t3FNFNCFSUPUBLFDBSFPGZPVSTFMG'PSTVQQPSU ZPVNBZXJTIUPSFBDI
out to your teacher federation and/or to local community organizations.
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Preparing Follow-up Resources
Teachers can explore the resources listed in Appendix A in order to better
understand how to direct students towards the supports they need. We suggest that teachers share with all students a list of appropriate resources that
can support students and survivors of sexual violence, so students can consult
it at any time.
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> SUBSCRIBE to the Draw the
Line Educators’ Newsletter to
learn more about new resources,
professional development
worshops in your regions, and
the Draw the Line Sexual
Violence Prevention Awards
http://eepurl.com/cWEBW9

